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History skills progression and curriculum overview 

 

 

 

Aims 

The national curriculum for history aims to ensure that all pupils:  

• know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present day: how people’s lives have shaped this nation 

and how Britain has influenced and been influenced by the wider world  

• know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion and dissolution of empires; characteristic features 

of past non-European societies; achievements and follies of mankind 

•  gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry’  

• understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to make connections, draw 

contrasts, analyse trends, frame historically-valid questions and create their own structured accounts, including written narratives and analyses  

• understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why contrasting arguments and 

interpretations of the past have been constructed 

• gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local, regional, national and international 

history; between cultural, economic, military, political, religious and social history; and between short- and long-term timescales. 
 

In Key stage 2 

Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods 

they study. They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. They should regularly address and sometimes devise 

historically valid questions about change, cause, similarity and difference, and significance. They should construct informed responses that involve thoughtful selection and 

organisation of relevant historical information. They should understand how our knowledge of the past is constructed from a range of sources. In planning to ensure the progression 

described above through teaching the British, local and world history outlined in our curriculum, teachers should combine overview and depth studies to help pupils understand both 

the long arc of development and the complexity of specific aspects of the content 

 

SEND 
Teachers refer to skills taught in previous year groups. They adapt teaching/independent learning to allow pupils to master these skills first. 
For those working below KS2, teachers use the skills taught in KS1. 

More able  
Teachers plan opportunities for our more able learners to practice and refine the most complex skills in our skills progression. In some instances, there are also additional skills. 
Teachers plan opportunities for these to be taught and used during lessons.  



 
 

Chronological understanding 
Children should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the 
periods they study.  

Year 3 
 

Year 4 Year 5 Year 6 

Understand that ancient means thousands 
of years ago. 

Place the time periods being studied on a 
wider timeline and understand their place 
in relation to previous periods studied. 

Place the time periods being studied on a 
wider timeline and understand their place 
in relation to previous periods studied.  

Place the time periods being studied on a 
wider timeline and understand their place 
in relation to previous periods studied. 

Place the time period being studied on a 
wider timeline. (By the end of year 3, place 
the time periods studied on a wider 
timeline.) 

Place the main events from a period 
studied on a timeline. eg Caesar’s landing, 
Claudius’ invasion, Boudicca’s revolt. 

Know and sequence key events of the time 
studied using dates accurately. 
 
 

Know and sequence key events of the time 
studied using dates accurately.  
 
 

Use key terms/ vocabulary/dates related to 
the unit of study. 

Use key terms/ vocabulary/dates related to 
the unit of study and recall 3 main dates. 

Use key terms/ vocabulary/ dates related 
to the unit of study and recall 5 main dates 
from the unit studied. 

Use key terms/ vocabulary/ dates related 
to the unit of study and recall 6 main dates 
from the unit studied. 

Use terms related to the passing of time (eg 
3000 years ago, before that, after that, 
began to, first, next, then, after) 

Sequence dates, events, artefacts, historical 
figures, on a timeline using key dates as 
markers. 

Order and increasing number of significant 
dates, events, historical figures, iconic 
images on a timeline using dates 
accurately. 

Order and increasing number of significant 
dates, events, historical figures, iconic 
images on a timeline using dates 
accurately. 

Sequence some key dates, events and/or 
artefacts on a timeline (eg different tools 
used in Stone, Bronze and Iron Ages) 

Understand that a timeline can be divided 
into AD and BC and place periods studied 
according to BC or AD. 

Understand how some historical events/ 
periods occurred concurrently in different 
locations (eg Maya- Rome, Greece, Egypt) 

Build further on understanding of how 
some historical events/ periods occurred 
concurrently in different locations (eg Black 
British unit from roman to 21st century 
Britain) 

Be introduced to the terms BC and AD.  Understand and describe in some detail the 
main changes to an aspect in a period of 
history (eg how did Religion change from 
Vikings/ Anglo Saxon/ Roman Britain?) 

Understand and describe in some detail the 
main changes to an aspect in a period of 
history (eg life for everyday people during 
WW2) 

Local study: Order events, dates, people, 
places chronologically. 

 Local study: Understand how the Misbourne 
River and location of Amersham attracted 
settlers during the Anglo Saxon period, 
building on their existing chronological 
understanding of Amersham. 

Understand and describe in some detail the 
main changes to an aspect throughout 
more than one period in history (eg how 
attitudes towards Black people in Britain 
have changed over time) 

   Local study: Understand how WW2 shaped 
Amersham’s population after the war; 
Evacuees to Amersham; Amersham’s links 
with the slave trade; Amersham’s links with 
the abolitionist movement) 

SEND 
Refer to skills taught in previous year groups. Adapt teaching/independent learning to allow pupils to master these skills first. 



 
 

For those working below KS2: 
1) Sequence artefacts and events that are close together in time 
2) Order dates from earliest to latest on simple timelines. 
3) Sequence pictures from different periods. 
4) Describe memories and changes that have happened in their own lives. 
5) Use words such as old, oldest, new, newest, earliest, latest, past, future, century, modern, before, after to show the passing of time. 

MORE ABLE  
- Confidently use and remember (almost) all vocabulary and terms related to the unit of study. 
- Know specific dates and recall people, places and events related to the unit of study confidently.  
- When sequencing time periods, events, dates, people, recall and include those from previous units with ease. 
- Appreciate ideas of duration and interval. e.g. how long the Roman legacy has lasted (Y4 onwards) 
- Use dates and specific terms confidently to establish period detail e.g. when describing different phases of evacuation, referring to outbreak of war in September 1939, Phoney 

war, Blitz (UKS2) 
- Use their in-depth knowledge of the entire primary history curriculum to speak confidently about people, places, events, cause and effect, legacy and impact (UKS2) 

 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Range and depth of historical knowledge (Knowledge and understanding of events, people and changes in the past) 
Children should note connections, contrasts and trends over time. 

Year 3 
 

Year 4 Year 5 Year 6 

Find out about the lives of everyday people 
in the periods being studied and compare 
them with our lives today, recognising 
similarities and differences.  

Find out about the lives of everyday people 
in the periods being studied and compare 
them with our lives today, recognising 
similarities and differences. 

Study the everyday life and experience of 
different groups of people (including 
attitudes and beliefs) during the periods 
studied (eg men and woman; rich and poor; 
children) 

Study the everyday life and experience of 
different groups of people (including 
attitudes and beliefs) during the periods 
studied (eg men and woman; rich and poor; 
children) 

Note key changes over a period of time and 
give reasons for those changes. eg hunter 
gatherer to settlers to farming and trade 
eg the Nile flooded; the population grew; 
growth of civilization (Cause and effect) 

Note key changes over a period of time and 
give reasons for those changes eg the 
Roman Empire grew; people came to 
Britain; our society and infrastructure 
changed (Cause and effect) 

Identify and note connections, contrasts 
and trends over time in the everyday lives 
of people (eg children can now make 
comparisons with all periods of history 
studied to date) 

Identify and note connections, contrasts 
and trends over time in the everyday lives 
of people (eg children can now make 
comparisons with all periods of history 
studied to date) 

Identify the reasons for and the results of 
people’s actions. (eg people built their 
homes into the ground at Skara Brae 
because of the geographical location. This 
sheltered them; people moved to the River 
Nile because of the fertile land. This led to 
growth of the civilization) 

Identify the reasons for and the results of 
people’s actions (eg Boudicca’s revolt) 

Examine the causes and results of great 
events and the impact these had on people 
(eg Vikings seeking fertile land; raids; 
settlers; struggle between the Vikings and 
Anglo Saxons) 

Examine the causes and results of great 
events and the impact these had on people  
(eg WW2 led to labour shortages; the 
arrival of the Windrush generation) 
Understand that not all change is 
welcomed. 
 

Describe significant individuals from the 
past (eg Howard Carter, Tutankhamun) 

Describe significant individuals from the 
past. (eg Boudicca) 

Describe significant individuals from the 
past eg King Cnut) 

Describe significant individuals from the 
past 

Explain how people and events in the past 
have influenced life today (Amersham unit) 

Explain how people and events in the past 
have influenced life today (eg Roman 
legacy, democracy) 

Use appropriate historical terms such as 
culture, religious, social, economic, political 
when describing the past. 

Explain how people and events in the past 
have influenced life today (WW2/ 
Windrush/ Black Lives Matter) 

Understand why people may have had to 
do something.  

Describe features, aspects and events of 
the time periods studied and offer a 
reasonable explanation for some events. 
 
 

Grasp that changes can happen quickly and 
then be reversed eg struggle between the 
Saxons and the Vikings 

Use appropriate historical terms such as 
culture, religious, social, economic, political 
when describing the past. 

Describe connections and contrasts 
between aspects of history, people and 
artefacts studied. (eg how life compared in 
the Stone, Bronze and Iron Age/ compare 
farming in the Iron Age and Ancient Egypt/ 
difference in tools from stone age to iron 
age) 

Describe connections and contrasts 
between aspects of history, people, events 
and artefacts studied. 

Understand that people’s experiences 
varied depending on social status. 

Describe and explain ways of life at 
different levels of society and understand 
that different people had different outlooks 
on life depending on their social standing. 
(Avoid sweeping generalisations and 
understand that your experience depended 
on who you were and what position you 
had in society.) 



 
 

Have a basic understanding that not 
everyone lived in the same way (eg 
Egyptian slaves, scribes, craftsmen, priests) 

Describe how different people in society 
lived in different ways (eg slaves, men and 
women in Ancient Greece, Athenian and 
Spartan children) 

 Understand what is meant by a turning 
point. 

SEND 
Refer to skills taught in previous year groups. Adapt teaching/independent learning to allow pupils to master these skills first. 
For those working below KS2: 

1) Recognise some similarities and differences between the past and the present. 

2) Identify some similarities and differences in ways of life between periods. 

3) Know and recount episodes from stories and some significant events in history. 

4) Understand that there are reasons why people in the past acted as they did. 

5) Describe some significant individuals from the past 

MORE ABLE  
Provide opportunities for independent research to build on historical knowledge and vocabulary. 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Historical interpretations 
Children should understand how our knowledge of the past is constructed from a range of sources.  

Year 3 
 

Year 4 Year 5 Year 6 

Identify the different ways in which the 
past is represented. 

Identify the different ways in which the 
past is represented. 

Find and analyse a wide range of evidence 
about the past. 

Find and analyse a wide range of evidence 
about the past. 

Distinguish between different sources and 
evaluate their usefulness eg museum, 
artefacts, books, cartoons 

Distinguish between different sources and 
evaluate their usefulness eg museum, 
artefacts, books, videos, internet, poems. 

Compare different accounts of events using 
difference sources.  

Compare different accounts of events using 
difference sources. 

Look at two versions of the same story or 
event in history and identify the differences 
(eg reasons why Stone Henge was built) 

Understand that sources can contradict 
each other.  

Use evidence to offer some clear reasons 
for different interpretations of events, 
linking this to factual understanding about 
the past (eg different accounts of the Anglo 
Saxons or Vikings depending on whether 
they are the aggressor or defender of 
territory) 

Use a range of evidence to offer some clear 
reasons for different interpretations of 
events, linking this to factual understanding 
about the past (eg account of a slave vs a 
slave owner) 

 
 
 

Investigate different accounts of historical 
events (including images) and give reasons 
why the accounts may be different (eg 
Battle of Troy) 

Start to understand the difference between 
primary and secondary evidence and the 
impact of this on reliability. 

Consider different ways of checking the 
accuracy of interpretations about the past.  

 Understand that there are different 
interpretations because the gaps are so 
large they need to be filled with 
imaginative reconstruction (eg historians 
use written accounts- sometimes 
conflicting- to draw what they think 
Boudicca might have looked like.  

Understand that people create different 
versions of the past for different audiences 
and therefore might give a different 
emphasis (eg the novel Viking Boy 
compared with a leaflet about the Jorvik 
Viking Contre) 

Develop understanding of the difference 
between primary and secondary evidence 
and the impact of this on reliability. 

  Begin to evaluate the usefulness of 
different sources and begin to see that 
some interpretations may be more reliable 
than others (eg this source isn’t completely 
accurate because it shows Vikings to be just 
raiders, but we know they were traders as 
well) 

Begin to understand that people in the past 
represent events or ideas in a way that may 
be to persuade others. Show an awareness 
of the concept of propaganda 

   Begin to evaluate the usefulness of 
different sources and begin to see that 
some interpretations may be more reliable 
than others. 
 



 
 

   Begin to grasp that interpretations might 
differ depending on the aspect people are 
looking at (eg British Empire- positive 
because it rallied for Britain in WW2; 
negative because Britain exploited the 
colonial territories) 

SEND 
1) Start to compare two versions of a past event. 
2) Observe and use pictures, photographs, artefacts to find out about the past. 
3) Start to use stories or accounts to distinguish between fact and fiction. 
4) Explain that there are different types of evidence and sources that can be used to help represent the past. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Historical enquiry 
Children should regularly address and sometimes devise historically valid questions about change, cau7se, similarity and difference and significance.   

Year 3 
 

Year 4 Year 5 Year 6 

Use a range of primary and secondary 
sources to find out about the past. 

Use a range of primary and secondary 
sources to find out about the past. 

Recognise when they are using primary and 
secondary sources of information to find 
out about the past.  

Recognise when they are using primary and 
secondary sources of information to find 
out about the past. 

Extract simple information from text/ 
images/ objects showing basic 
comprehension.  

Make simple deductions about what a text 
or image means based on what is included 
using inference skills.  

Use a wide range of different evidence 
about the past, such as ceramics, pictures, 
documents, printed sources, posters, online 
material, pictures, photos, artefacts, 
statues, figures, sculptures, historic sites. 

Combine a wide range of different evidence 
about the past, such as ceramics, pictures, 
documents, printed sources, posters, online 
material, pictures, photos, artefacts, 
statues, figures, sculptures, historic sites. 
Bring knowledge gathered from a range of 
sources together into a fluid account.  

Combine information from more than one 
source. Eg photos, internet, artefacts 

Combine information from up to 3 sources. 
Eg photos, internet, artefacts, maps 

Make deductions about what a text or 
image means based on what is included 
using inference and own knowledge of the 
past.  

Make deductions about what a text or 
image means based on what is included 
using inference and own knowledge of the 
past. 

With teacher guidance, begin to cross-
reference information to see if other 
sources agree, rather than taking 
everything at face value eg different 
opinions, based on evidence, on why Stone 
Henge was built and for what purpose. 
 

Cross-reference information to see if other 
sources agree 

Cross-reference information to see if other 
sources agree. 

Cross-reference information to see if other 
sources agree. 

Construct informed responses about one 
aspect of life or a key event in the past 
through careful selection and organisation 
of relevant historical information. 

Construct informed responses about one 
aspect of life or a key event in the past 
through careful selection and organisation 
of relevant historical information from 
more than one source. 

Select relevant sections of information to 
address historically valid questions and 
construct detailed, informed responses. 

Select relevant sections of information to 
address historically valid questions and 
construct detailed, informed responses. 

Answer questions about the past and ask 
questions to find answers about the past.  

Regularly address and sometimes devise 
own questions to find answers about the 
past. 

Start to understand why a sources might be 
unreliable (eg our view of the Vikings is 
partial because some written accounts are 
from the people who suffered most at their 
hands) 

Consider why sources might be unreliable.  

Begin to undertake own research using 
books of the internet.   

Undertake research to present a picture of 
one aspect of the past eg Egyptian 
mummification; Egyptian farming 

Investigate own lines of enquiry by posing 
historically valid questions to answer. 

Raise questions about what the evidence 
tells us. Be aware of the need not to rush to 
conclusions based on flimsy evidence. 
Children begin to use phrases such as ‘we 



 
 

cannot tell for sure’ and ‘most evidence 
suggests that’ 

   Investigate their own lines of enquiry by 
posing historically valid questions to 
answer. 

SEND 
1) Use books, videos, pictures and artefacts to find out about the past. 
2) To describe what they can see in an image 
3) Observe or handle evidence to find answers to simple questions about the past on the basis of simple observations.  
4) Observe or handle evidence to ask simple questions about the past 
5) Choose and select evidence and say how it can be used to find out about the past.  

MORE ABLE  
Provide children with opportunities to undertake their own research at home and in school.  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Organising, communicating and presenting 
Children should develop appropriate use of historical terms.   

Year 3 
 

Year 4 Year 5 Year 6 

Use and understand appropriate historical 
vocabulary to communicate information 
such as hunter gatherer, ancient, 
civilization, period, mummification, tomb, 
pharaoh, Mesolithic 
 
 
 

Use and understand appropriate historical 
vocabulary to communicate information 
such as ruled, reigned, empire, invasion, 
conquer, kingdoms, legacy, myth, 
democracy.  

Know and show a good understanding of 
historical vocabulary including abstract 
terms. For example, kingdoms, city-state, 
migration, invasion, democracy, civilisation, 
social, political, economic, cultural, 
religious,  

Know and show a good understanding of 
historical vocabulary including abstract 
terms. For example, abolitionist, campaign, 
colony, empire, civilian, propaganda, 
dictator 

Show understanding through oral answers  
containing simple period-specific 
references.  

Show understanding through oral answers 
and explanations containing simple period-
specific references. 

Show understanding through oral answers, 
explanations and presentations containing  
period-specific references, vocabulary, 
dates, people, places etc.  

Show understanding through oral answers, 
explanations and presentations containing  
period-specific references, a wide 
vocabulary, dates, people, places etc. 

Write simple and accurate, sequenced 
sentences when narrating what happened 
in the past.  

Write accurate, sequenced sentences when 
narrating what and why something 
happened in the past. 

Write accurate, sequenced sentences when 
narrating what and why something 
happened in the past, carefully selecting 
information.  

Write accurate, sequenced sentences when 
narrating what and why something 
happened in the past, carefully selecting 
and organising information. 

Construct some simple responses based on 
evidence (eg we know about life in the 
Stone Age because archaeologists have 
found artefacts at Skara Brae.) 

Construct responses based on evidence (eg 
we know that people from Africa came to 
Britain during the Roman times because of 
the evidence we have found at grave sites 
such as the Ivory Bangle Lady) 

Structure written answers and provide 
supporting evidence for statements made.  

Structure written answers and provide 
supporting evidence for statements made. 

Present, communicate and organise ideas 
about the past using models, drama role 
play, speech bubbles with annotations and 
different genres of writing including letters, 
recounts, poems, adverts, diaries, posters 
and guides.  

Present, communicate and organise ideas 
about the past using models, drama role 
play, speech bubbles with annotations and 
different genres of writing including letters, 
recounts, poems, adverts, diaries, posters 
and guides. 
(Children begin to sustain their answers 
with an example of supporting evidence.) 

Present, communicate and organise ideas 
about the past using detailed discussions 
and debates and different genres of writing 
such as myths, instructions, accounts, 
diaries, letters, information/ travel guides, 
posters, news reports 

Present, communicate and organise ideas 
about the past using detailed discussions 
and debates and different genres of writing 
such as myths, instructions, accounts, 
diaries, letters, information/ travel guides, 
posters, news reports 

Start to present ideas based on their own 
research about a studied period (eg a 
powerpoint or poster) 

Start to present ideas based on their own 
research about a studied period. (eg 
present a powerpoint presentation to the 
class) 

Plan and present a self-directed project or 
research about the studied period.  

Plan and present a self-directed project or 
research about the studied period in any 
way. 

   Attempt to use provisional and tentative 
language to express uncertainty (eg 



 
 

perhaps, may, might, some people think 
that) 

SEND 
1) Show an understanding of some historical terms such as monarch, war, remembrance. 
2) Talk, write and draw about things from the past. 
3) Use historical vocabulary to retell simple stories about the past. 
4) Use drama and role play to communicate their knowledge about the past.  

MORE ABLE 
- Use historical terms and vocabulary in the correct context with ease. 
- Give a more sustained answer using supporting evidence. 
- Confidently explain to others using their knowledge and skills to give detailed answers to big questions at the end of a unit of study. 

 

More able learners in History 

Characteristics of more able learners in History 

 

- Have an excellent understanding of key dates, people, places, events and chronology and use historical terms and vocabulary in the correct context 

with ease. 

- Show initiative, not just in their research, but also in applying ideas that have already been covered. They can apply these ideas without instruction 

from the teacher. 

- Enjoy a mystery or paradox and thrive on trying to resolve a puzzle.  

- Are able to confidently compare and contrast different periods of history. 

- Can evaluate and critique work or ideas 

- Can synthesise lots of disparate pieces of information and bring them into a coherent shape 

- Naturally refer to their knowledge of earlier periods of the past and make connection over time. They can identify similar themes and refer back to 

prior learning without being told which periods to compare. 

- Are able to confidently explain facts and theories to others. They can give full oral explanations and use their knowledge and skills to answer ‘big 

questions’ at the end of a unit of study. 

 

 

 



 
 

History and Geography curriculum overview 

 

 Autumn 1 
 

Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

3 
 
 

Stone Age to the Iron 
Age 

What do places such as Skara 
Brae tell us about humans 
that lived a long time ago? 

The UK 
 What facts about the 

United Kingdom would 
one of the 40 million 

tourists who visit each 
year like to know? 

 

Ancient Egypt 
What have we learnt about Ancient Egypt from 

historical sources? 
 

Lyme Regis 
What are the key 

human and physical 
features of the Lyme 

Regis? 
 
 

Amersham- a local area 
study 

How did the arrival of the 
railway change Amersham? 

 

4 
 
 

Europe 
Italy is the 5th most 
visited country in 
the world. What 
attracts the 100 

million visitors each 
year? 

Ancient Greece 
What impact did Ancient Greece 

have on later civilizations? 

Mountains 
What attracts tourists 
to mountains such as 

the Himalayas and 
Snowdon and what is 
the human impact? 

 

Maps 
Using your map skills, 

can you follow the 
clues to solve the 

mystery? 

Volcanoes 
Earthquakes 

What is living in the 
Ring of Fire like? 

 

Romans 
What impact did the Roman invasion 

have on Britain? 

5 
 
 
 

North America 
How and why is the physical 
landscape of North America 

so diverse? 

Ancient Maya 
Why were the Mayans 
considered to be such 

an advanced 
civilization? 

South America 
Do our rainforests 

need saving? 
 

Rivers and water 
management 

What is the journey of a 
river from the sources to 

the mouth? 

Anglo Saxons 
What do grave sites, 

such as the one at 
Sutton Hoo, tell us 

about Anglo Saxon life? 

Vikings 
Were the Vikings vicious and 

victorious?  

6 
 
 

Black and British 
How have attitudes towards 
black people changed over 

time? 

Global Trade 
How has trade 

changed over time? 

World War 2 
What were the priorities for the 

British Government during World 
War 2? 

 
 
 

Maps 
What 

recommendations 
would you make 

to Amersham 
Town Council 

about building use 
in the high street? 

Global challenges 
What challenges are we 

facing in the 21st 
century? 

 

Moving on 
 

Enterprise 
 

Production 

 

 

 



 
 

History curriculum and knowledge organisers 

Year 3 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Year 4 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Year 5 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 



 
 

 



 
 

Year 6 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


